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Abstract

This research incorporates the experiences of a group of artisans from Azuay and Cañar in Ecuador with the 
aim to reflect on the professional practices of artisan collectives and their relationship with formal educational 
processes from a pedagogical approach focused on social and popular education. The study applies qualitative 
methodology with ethnographic focus. The results not only highlight that the spaces occupied by craftsmanship 
in the social imaginary are marked by obstacles and restrictions in professional practice, but also demonstrate that 
the knowledge they possess is conditioned by ethnic and sociocultural dimensions. Despite having experiences 
and knowledge that are not far from the curriculum taught in the educational system, these are excluded and 
considered of lesser value. The research concludes that recognizing artisanal methods and procedures can be 
used as powerful formative elements to strengthen identity, democratic participation, dialogue of knowledge, 
social justice, and true intercultural education. Consequently, social and popular education can help promote the 
active participation of artisans and other collectives and contribute to the transformation and change of unequal 
structures from a socio-educational perspective.
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Resumen

La investigación incorpora las experiencias de un grupo de personas artesanas de las 
provincias de Azuay y Cañar, en Ecuador. Tiene como objetivo reflexionar, desde un enfoque 
pedagógico centrado en la educación social y popular, sobre las prácticas profesionales de los 
colectivos artesanales y su relación con los procesos escolarizados de enseñanza y aprendizaje. El 
estudio aplica la metodología cualitativa con enfoque etnográfico. Los resultados no solo visibilizan 
que los espacios que ocupa el artesanado en el imaginario social están marcados por bloqueos 
y restricciones en el ejercicio profesional, también dan cuenta que los saberes que portan están 
condicionados por dimensiones étnicas y socioculturales, y que pese a contar con experiencias 
y conocimientos que no distan de los contenidos curriculares con los que se forma en el sistema 
educativo, son excluidos y considerados de menor valía. La investigación concluye que los métodos 
y procedimientos artesanales pueden ser utilizados como elementos formativos potentes para 
fortalecer la identidad, la participación democrática, el diálogo de saberes, la justicia social y una 
verdadera educación intercultural. En consecuencia, la educación social y popular puede ayudar a 
promover la participación activa de artesanos y otros colectivos, y de esa manera contribuir con la 
transformación y cambio de las estructuras desiguales desde una filosofía socioeducativa.
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Introduction 

The article addresses the learning processes and the effects from the craft 
sector with a view to strengthening social and popular education. Likewi-
se, transdisciplinarity is considered as a method that enables the dialog 
of knowledge in the educational context. In this scenario, the objective 
is to reflect, from a pedagogical approach focused on social and popu-
lar education, the professional practices of the craft collectives and their 
relationship with the school processes of teaching and learning. The co-
llaborators of the studio are artisans dedicated to various trades, based 
in squares, streets or markets in the urban and tourist area of the city of 
Cuenca (historic center), Ecuador.

On the one hand, the study reviews the work and social trajectories 
of the participants from an intercultural and transdisciplinary perspec-
tive. On the other hand, it incorporates theoretical-methodological foun-
dations to rethink a model of education that conceives the characteristics 
of certain social groups that integrates other knowledge outside the con-
ventional ones, such as the artisan. In this way it integrates other voices, 
other mechanisms of participation and new epistemological devices use-
ful in the construction of skillful knowledge in the exercise of daily life. 
The above is based on the proposal of a democratic education, less elit-
ist and discriminatory that overcomes prejudices (Freire, 2014) and that 
recognizes the need to involve diverse collective voices and knowledge 
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present in cities and their cultures. Similarly, Freire (1996) argues that 
education is present in the citizens (fields, mountains, valleys and rivers) 
providing different means to learn, teach, create and dream.

The problem of the study inquires if the artisanal knowledge rep-
resents a social, liberating and innovative formative structure that reveals 
new ways of learning and teaching in the complex scenarios of educa-
tion. It also analyzes whether the knowledge that intertwines the artisans 
meets the pedagogical, theoretical, didactic and methodological compo-
nents of current education.

It is held that craftsmanship and its trades are dialogic tools of par-
ticipation for social transformation (Alfonso Murcia, 2022), intertwine 
and exchange knowledge, meanings, messages, skills and talents, capable 
of influencing the construction and strengthening the knowledge rebuilt 
outside the school. However, these have not managed to be inserted into 
the formal education system, although they are part of the curricular 
structure with which people learn in popular education (Freire, 1993). 

The topic presented is transcendent and current since education is 
inserted in a process of redefinitions to respond to the problems related to 
the environment, economy, health, hygiene, work, politics, etc., that preoc-
cupy the human being. Innovative theoretical and methodological pro-
posals such as those from the field of technology and neuroscience, as well 
as others related to teaching and learning models (Saharrea, 2022) that in-
corporate transformative views for education, such as those derived from 
culture and art, both in formal and non-formal scenarios, are continuously 
found. Especially in non-formal spaces (those outside the school) artistic 
and social training processes emerge that promote learning, creation and 
experimentation of aesthetic sensibilities according to the meanings of re-
ality. The links between artisans and their trades reflect the close relation-
ship with the culture they are part of (Boysen and Larsen, 2019), and the 
imprint they mark as makers of socio-cultural goods and capital.

In this artisanal network we find other creative processes that arise 
from reading and writing. These, in addition to their instructional use in 
school, also involve drawing, painting, sculpting and building (Hernán-
dez, 2015). For reasons such as the above, craftsmen in addition to school-
ing dialog, write and read from other proposals extracted from their cul-
tural manifestations overcoming the disciplinary barriers that make up 
the standardized curriculum. Consequently, reading and writing open 
new doors to share with others. For example, writing creates bonds and 
experiences, sensations, feelings, and thoughts that are characteristic of 
human sensibility, while reading allows one to read social substantivity 



296

Sophia 37: 2024.
© Universidad Politécnica Salesiana del Ecuador
Print ISSN:1390-3861 / Electronic ISSN: 1390-8626, pp. 293-313.

Learning processes and repercussions from handicrafts for social and popular education 

Procesos de aprendizaje y repercusiones desde el artesanado para la educación social y popular

and the elements that surround it. But, in addition, other authors, realities 
and collective experiences can be known through speeches, writings and 
oralities (Cassany, 2019).

The mechanisms of critical reading and writing are part of the 
proposal of emerging literacies. Its evolution implies a way to use them 
within the framework of a specific and critical social purpose, focusing 
the “sociocultural” gaze on the practice and uses of reading and writing 
(Andrade, 2017). This complex understanding is understood from the 
philosophy of transdisciplinary education, since “the technification of so-
ciety requires a meditated study on the way of life of human beings, their 
customs, traditions, values, ethical, moral behaviors, among others; such a 
study is possible to carry it out from the transdisciplinarity of knowledge” 
(Aguilar Gordón, 2022, p. 72). 

The transdisciplinary dimension of the philosophy of education 
makes it possible to understand the subject in an integral way. Under-
standing that it is a social being, therefore, is at a crossroads of various 
elements that make up all social interaction. In this sense, it has been 
necessary to establish dialogical relationships in which emotions, beliefs, 
valuations and worldviews converge, making it possible to constantly 
think about new forms of relationship that are effective to conceive the 
world from different realities (Estrada García, 2020).

Transdisciplinarity in this article is conceived as a method that al-
lows the convergence of a multiplicity of scientific and non-scientific 
knowledge. It transcends disciplinary logic and creates a complex space in 
which knowledge is discussed without formalizing hierarchies (Nicolescu, 
1996). Morin (1984) affirmed that “science would never have been science 
if it had not been transdisciplinary” (p. 312), a fundamental characteristic 
in the understanding of current techno-scientific advances. In this sense, 
transdisciplinarity constitutes a methodical philosophy in the understand-
ing of artificial languages established continuously in education, since the 
continuous social revolution demands the integration of diverse knowl-
edge, therefore the incessant need to bring to the academy knowledge from 
the crafts, as well as from other practical experiences of the human being.

The article was developed using qualitative methodology, support-
ed by ethnographic tools: semi-structured interview and participant ob-
servation. The interview was semi-structured for the interviewees to have 
freedom of expression and offer their point of view without limitations. 
On the other hand, the observation was participant because it was carried 
out through field work, with the objective of collecting data and contrib-
uting from experiences that give social meaning to the facts presented in 
the results of this research.
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Artistic education and interculturality

Education is not only the preparation for life, but also life itself (Dewey, 
1995). Therefore, this disciplinary field requires articulating mechanisms 
in the social fabric that allow people (regardless of their craft and school 
level) to train and acquire skills with which they can defend themselves: 
reading, writing, questioning and understanding the world they inhabit. 
With these skills, education reaches its goal of affecting the life of the hu-
man being and making him acquire useful competences throughout life.

In addition to the above, critical pedagogy (Freire, 2014), popu-
lar education, social education, artistic education or the same philosophy 
and sociology of education (Acaso, 2009; Dewey, 1995; Durkheim, 1979; 
Ortiz and Joaqui, 2017; Carrasco Bahamonde, 2023) are added, which 
provide theoretical and methodological budgets to make possible inno-
vative meaningful learning experiences, strengthened by diversity and 
cultural background. The convergence of these foundations between het-
erogeneous institutions allows to co-construct a model with a transdisci-
plinary approach that promotes dialog from different languages, knowl-
edge, positions and scenarios. At the same time, it transcends the logic of 
technical instruction towards a love for knowledge and the exchange of 
knowledge without cultural, economic or social class asymmetries.

These pedagogical and artistic proposals have in common another 
approach that is intercultural; in this one the valuation of the richness 
of the diversity, the collaborative work and the erasures of the cultural 
asymmetries is promoted. Values such as respect, sensitivity and social 
justice, as well as the well-being and care of knowledge, intellect, body 
and aesthetics are part of the intercultural perspective. For Acaso (2009), 
art, education and culture are forms of knowledge and intellect associated 
with mental processes that allow learning with the hands and with the 
head (the intellect).

In the field of the artistic dimension, the importance of craftsman-
ship is recovered and placed at the same time as art (Sennett, 2008; Tol-
stoy 2019). Craftsmanship as a craft and practice is the trigger for a dialog 
of knowledge, which proposes a model of intercultural training, which 
is not exhausted in craft contexts, but transcends into institutionalized 
training contexts, from where collaborative processes inherent to the es-
sence of the human being can be learned and which fall into the field of 
values, sensibilities and the aesthetics of art. For this reason, the artistic 
and artisanal perspective could be considered as a key strategy for the 
training of teachers and students, whether in formal or non-formal con-



298

Sophia 37: 2024.
© Universidad Politécnica Salesiana del Ecuador
Print ISSN:1390-3861 / Electronic ISSN: 1390-8626, pp. 293-313.

Learning processes and repercussions from handicrafts for social and popular education 

Procesos de aprendizaje y repercusiones desde el artesanado para la educación social y popular

texts (Loureiro Sanjuán, 2020). To achieve this, it is necessary that artistic 
and craft education is no longer considered a cluster of manual, fun, mar-
ginal and peripheral experiences or as wild or residual subjects that do 
not constitute useful knowledge (Acaso, 2009; Hernández, 2010).

For its part, interculturality as an educational and social project is 
a challenge that, in addition to sharing experiences, situations, memories 
or desires (Tubino, 2022), involves situations and exercises that “lead to a 
dialog between subjects who talk about their memories and plans, their 
needs and desires, their failures and dreams, i.e. the real state of their hu-
man condition” (Fornet Betancourt, 2006, p. 34). Intercultural education 
develops and incorporates new and broader objectives, especially those 
that have to do with other capabilities, skills, values and attitudes that are 
not new, however, these have been relegated to the peripheral space of 
the school as a social institution. In this regard, Fornet Betancourt (2006) 
challenges the educational model that precedes social and reflects on the 
role of artists and educators, mystical-ancestral knowledge, rationalities 
and human dimensions as the feelings and emotions that go through edu-
cation and are present in the evolutionary development of people.

Intercultural is blurred as a socio-educational approach that en-
hances the cultural traits that subjects have to identify, speak, say, express 
themselves verbally, bodily and socially (Aguado and Mata, 2017) in a di-
verse and different society, validating the knowledge that each person has 
and shaping a great social structure. Diversity, in that sense, represents a 
source of enrichment that builds bridges between the self and the other.

This education requires work, consensus and dialog from the in-
tersubjectivities of human beings because it positions the formative work 
as a process of creation, exchange, production of knowledge, innovation, 
closely related to artistic education and the craft (Alliud, 2017) in its most 
elementary practices. Consequently, educational programs could consid-
er conceptions such as those mentioned above and integrate approaches 
that organize training (González et al., 2021) linked to the development 
of human capabilities and their invention-reinvention (Freire, 1993).

Methodology

It is a qualitative study that allows to investigate the phenomena related 
to the social and human field (Bautista, 2022). The tools are ethnographic: 
semi-structured interview and participant observation.
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Ethnography involved the collection of information, understand-
ing of interactions and relationships, beliefs and values (Angrosino, 2012) 
of a community located in the Ecuadorian context. The semi-structured 
interview allowed the interviewees to have freedom of expression and to 
offer their point of view without limitations. These actors played an active 
role in obtaining information through their memories and experiences 
(Sautu, 2004). Finally, participant observation was carried out through 
fieldwork with the objective of collecting data and contributions that are 
derived from experiences that give social meaning to the facts.

Table 1 
Data of participants

Names Craft/profession Age
Origin and ethnic 
self-identification

Type of education

Angela Artisan in Andean jewelry 42 Cuenca -Mestizo High school

Narcissa Weaver in straw toquilla 50 Azogues-Cañari Basic

White Weaver in straw toquilla 55 Azogues-Cañari Basic

Jaime Imaginero (wood sculptor) 55 Cuenca-indigenous Basic

Camila Wood sculptor 18 Cuenca-Mestizo Bachelor-degree in Arts

Javier Artisan musician 39 Cuenca-mestizo
University-pursuing 
master’s degree

Manuel Artisan and musician 34 Cuenca-mestizo
University-bachelor’s 
degree

Peter Goldsmith 32 Cuenca-mestizo
University-bachelor’s 
degree

Janeth Jeweler and painter 36 Cuenca-mestizo
University-bachelor’s 
degree

Bertha Weaver in straw toquilla 58 Cuenca-indigenous Basic

Saul Luther 57 Cuenca-indigenous
University-bachelor’s 
degree

Ana María Artisan in Andean jewelry 45 Loja-saraguro
University-degree in 
Educational Psychology

Maria Otavalan textile weaver 60% Otavalo-kichwa Basic

Maruja Embroidery 55 Otavalo-kichwa Basic

Gustavo Painter 70 Cuenca-mestizo
University-bachelor’s 
degree

Hilda Artisan seamstress 75 Gualaquiza-indigenous Basic

Juan Tinsmith 65% Cuenca-indigenous Basic

Mónica Ceramicist 23 Cuenca-Mestizo High school

Christian Ceramicist 20 Cuenca-mestizo High school
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The research involved 19 people (10 women and 9 men) from the 
provinces of Azuay and Cañar. The sample was defined on the basis of an 
individual dialog with each of the partners. The names used are real (first 
names) and were authorized by the participants.

It is worth mentioning that in the first instance it was intended 
to achieve a rapprochement with the craft guilds of the city of Cuenca 
through state institutions, but this body demanded a partial authorship of 
the investigation. However, this was not possible because the project was 
part of a non-profit educational institution that fully funded the research.

The approach to the context and the interlocutors resorted to an 
ethical and honest commitment, fully respecting the textual and oral con-
tributions that were voluntarily propitiated. Participants were provided 
with the topics and guides covered by the interview and observation. 
Meetings to implement the instruments were scheduled at times that 
were convenient for both parties.

Analysis and discussion of results

The established relations between education and craftsmanship highlight 
the need to abandon the moderating roles of teachers, and recognize 
the mediating capacity, the assessment of the subjectivity of each per-
son to achieve an emancipatory —autonomous— praxis of the human 
condition (Dos Santos et al., 2019). Education, in this professional field, 
influences the social debate, as well as the construction of identities and 
survival mechanisms at the personal and work level. In addition, it deter-
mines the spaces from which artisans individually and collectively enun-
ciate themselves.

Talking about education, as well as its relationship with the crafts-
men, explores ethnic, cultural, social class and gender dimensions that 
highlight the importance of knowledge in the construction of an inclu-
sive and socially fair society, adapted and reformulated according to the 
social context.

The results of the research reveal the devices with which artisans 
were trained throughout their lives, when they had the opportunity to ac-
cess formal or regularized education centers (Ecuadorian national educa-
tion system-Ministry of Education) or in the scenarios of non-schooling 
training (what is outside the educational system), in which the elements 
of social training do not manage to permeate the official curriculum, leav-
ing knowledge on the school margins, isolated from any pedagogical act.
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The craftsman

The World Bank (BM, 2016) shows that the situation of poverty and the 
stumbling block in Latin America in which the Andean and indigenous 
populations live is alarming, compromising the quality of life in terms of 
health, education, food, housing and employment. Indigenous commu-
nities represent 8 per cent of the population, comprising 14 per cent of 
the poor population in Ecuador. In addition, more than 17 percent of the 
Latin American population lives on less than $2.5 a day.

Aboriginal people live on less than $1.25 a day, and real capital in-
come growth is less than 40%. These indicators result in preventing these 
groups from achieving better conditions and opportunities. For reasons 
such as the above, any intervention or investment in these terms must be 
based on a contextual analysis of real needs to create adherent strategies 
for the Andean peoples and to demonstrate positive impacts on the spiral 
of life (Marriaga and Mercado, 2022).

In Ecuador, the mestizo population is 17 200 000 inhabitants (IW-
GIA, 2019), while the indigenous population is 1.1 million people. This 
population is historically the backbone of a large proportion of the artisanal 
population that comes from the Sierra and Amazon regions of the country.

What is explained in the previous paragraphs shows that the 
craftsmanship has a complex history since its beginnings in the Inca era, 
before the years of the colony. Artisanal crafts have their origin as articles 
that facilitated domestic tasks (kitchen and household utensils) for the 
clothing and technification of work tools (Guamán Poma de Ayala, 1932). 
Once the period of the colony begins, these trades and skills take on an-
other meaning and are adapted according to the needs of the conquerors 
(Zambrano, 2020). Some of these folk arts were preserved intact and oth-
ers were introduced and fused into complementary trades, such as shoe 
making, textiles, carpentry, barbershop, sharpeners, among others.

The profile of those engaged in the profession in the study area is 
linked to indigenous peoples and a destination of scarcity, precarious-
ness, cheap labor and informal work. All this materializes in conditions 
of inequalities, in scenarios located on the street, from where those who 
embody the craftsmanship offer their productions and talents. 

This is stated by craftsmen such as Christian, María, Ángela, Nar-
cisa and Blanca, who do not have fixed premises and must go to fairs, 
squares or markets daily to sell their productions. They report that when 
they are lucky, they are not expelled from the makeshift posts by those 
who regulate public spaces (municipal police or servants hired by the 
control agencies).
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We arrive at the markets in the morning, but sometimes the policemen 
take us out of the corners, and we have to move to others. And so it goes 
on until we can sell more or less. It is very tiring and sad (Narcissa, 
toquillera artisan in Cuenca).

This profession is generally an informal activity. Although there are 
guilds that group their participants with the purpose of achieving better 
job possibilities and improving the practice, precariousness, ideologies, in-
formality and cheap labor, stigmatize them. For Volpedo and Thompson 
(2017), the socio-economic profile of the craft industry shows that these 
are vulnerable communities in social, economic, labor and productive 
terms. These practices are reflected in the standard of living, purchasing 
power and access to basic services of the members of the craft industry.

If a painting is painted by an indigenous person, it is worth less and 
is sold on the street. Only when it is sold in galleries or taken to other 
countries it is worth much more, but the person who paints it never sees 
the money. The same happens with crafts of any kind, it depends on who 
makes it (Janeth, artisan from Cuenca).

Janeth’s experience reinforces the idea that the value assigned to 
artistic productions depends on who markets it and where it is done. For 
example, selling a craft in a market is not the same as selling it in an art 
gallery or airport store.

Educational and ethnic dimension

42.8% of respondents completed basic education, but not all completed 
High School. Several of them dropped out for work and economic rea-
sons, in addition to the fact that their families and communities – espe-
cially rural ones – did not consider education as a priority.

In the group of those who had access to education since child-
hood, there are accounts that in the communities where they grew up 
there were religious institutions with free access for girls and boys from 
those backgrounds. This is how Hilda studied basic education and high 
school. She attended a religious school in a convent, where in addition 
to basic contents such as reading, writing and performing mathematical 
operations, she was taught the craft of sewing. Hilda says her profession 
as a seamstress “owes it to them.”

During the Colony, religious educational centers welcomed girls 
and boys who later became artisans. There they learned to be blacksmiths, 
painters, tailors, seamstresses, carpenters, hairdressers, weavers (Rhodes, 
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2007). These same people with their knowledge were the ones who later 
strengthened knowledge with practice, repetition and with it the im-
provement of certain trades (Zambrano, 2020).

A similar situation occurred with Juan, who points out that his 
family were able to attend school because access was free. They gave them 
food and also the priests taught them crafts. Thus, he and his brothers 
learned to read and write, but also trades that would be beneficial for 
them to generate economic income; in his case, the trade of tinsmith.

Religion is an integral element of the culture of a given society, 
so it took on particular relevance in the social structure of craftsman-
ship for the indigenous world. Otherwise, as several collaborators claim, 
they would have been marginalized from the school. Learning to read 
and write was a tool to protect themselves and defend themselves against 
the multiplicity of indolent acts against the most vulnerable, often indig-
enous sectors.

Through these learnings, they expanded their abilities to conduct 
themselves in life and interact with other people in an efficient way, estab-
lishing codes, communication channels and dialogs that guaranteed their 
development in the craft and in the construction of more human social 
networks (Hernández, 2015).

On the other hand, in the case of another group of artisans, the 
ethnic-indigenous condition delimited the space they occupied in the so-
cial structure in which they are anchored. From childhood they had limi-
tations and restrictions to be located in certain places located in certain 
contexts such as school, community and city. In adulthood, these barriers 
were experienced at the workplace.

I know people who say that schools were not the same for everyone […] 
if you were indigenous, the son of indigenous people, you weren’t very 
welcome, they weren’t everywhere on the street either. They are still not 
welcome in the city, but they were in the countryside or in the neighbor-
hoods where they lived, it is cruel (Pedro, artisan from Cuenca).

At present, these barriers are in force, as craftsmanship continues 
to be approached from the invisibility and from instrumental, utilitarian 
and informal concepts, considering its makers as citizens of lower value 
or second class.

In the words of María, another of the artisans, not having finished 
her educational stage and not having a bachelor’s degree led her to work 
from an early age in artisan places under precarious circumstances at an 
economic level. According to her, society labels people as good or bad for 
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a specific job depending on the level of education they have and the pro-
fessions they practice. In these margins, the professions that are executed 
on the streets and those that are inherited by families generationally are 
delegitimized. This results in the devaluation and expulsion of knowledge 
acquired by the experience of the human being (non-scientists) from the 
bosom of school education. 

That’s how others see us. Because inside the family and the community 
we are happy selling our merchandise, we do it among the families and 
we are all together. We all do this. But we are often told to study (Maruja, 
an artisan from Otavalo based in Cuenca).

For Ana María, Blanca, Camila and Mónica, the oppression experi-
enced and embodied in their stories, as in those of their mothers, fathers, 
older brothers, led them to enter the educational system and pursue a third 
and fourth level career. This group of women say they do not want future 
generations of their families and communities to experience similar situ-
ations of exclusion. Therefore, they motivate them to achieve a cultural 
tenure that allows them access to economies and cultural goods, in order 
not to be seen as mere stigmatized packages (García Canclini, 2019). 

Ana María (graduate in Educational Psychology), Mónica (who 
finished high school and aspires to study Education Sciences at the state 
university), Blanca (who managed to make her only child able to study a 
postgraduate degree abroad) and Camila (who studies the profession that 
her father could not study) are clear that the improvement of their prac-
tices through the knowledge acquired from the formal school will help 
to maintain their professions, as well as to acquire standards of quality 
and survival in some environments, where the artisanal is condemned for 
its utilitarian, pristine, collective, community or for its folkloric approach 
(Voscoboinik, 2021).

The articulation of craft knowledge with knowledge circulating 
in formal or school education provide a complementarity in the forma-
tion of the human being. This integration is carried out as an ecology of 
knowledge (cf. Estrada García, 2023), where all knowledge, regardless of 
its origin, share space and are assigned the same value. The objective is to 
transcend the disjunctive logic of knowledge, in this way to crystallize a 
social education at the service of the most needy human beings. 

In this context, it is known that the product of education is learn-
ing, i.e. the result that the human being achieves: acquisition of skills, 
knowledge, behaviors and values. In the same way, we must pay atten-
tion to the process, where experiences linked to learning are found. For 
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example, reflection, attention to diversity, perception of the formative 
process, etc. In short, learning involves both the practical acquisition of 
specific skills and the acquisition of a deep and general understanding of 
the world around humanity (Kirschner and Hendrick, 2020). This cor-
responds to the social training that is intended to be practiced in educa-
tional institutions, which emphasizes establishing spaces for dialog with 
knowledge that has been historically marginalized as are craft knowledge. 
Because learning is both a process and a product of knowledge, therefore, 
theoretical, methodological and epistemological dialogs in the context of 
education are essential.

Artisan knowledge that goes beyond life and society

The educational system and the social structure in which craftsmanship is 
based lead to think that the knowledge of the craft does not integrate into 
the national educational curriculum, because the history of education 
and its axioms of Western reproduction root mechanisms that untie the 
knowledge of peoples and nationalities in curricular training proposals. 
Many of this knowledge is what De Sousa Santos (2009) call “southern” 
and is developed in the professional practice of trades that combine con-
tent and knowledge capable of constituting useful philosophies and wis-
dom in the exercise of life.

The learning that emerges from the craft trades – as well as those 
that are woven in the educational spaces – begin as practices and from 
these they hatch the knowledge necessary to understand the events of 
the daily life. Practice and theory are fundamental tools, useful in the cre-
ation of new knowledge, provided that there is imagination and repeti-
tion in the mechanics of pedagogical action (Alliud, 2017; Sennett, 2008).

Javier, a craftsman and musician, emphasizes that skill develops 
with repetition, and that is a mechanism that improves practices. He 
turned his acquired competences in his profession. In another case, Saul, 
craftsman Luther, narrates that the process of building a handcrafted gui-
tar is a work that requires knowledge, intellect, imagination, individual 
and collective work, and in that construction journey are intertwined 
countless learnings that are representative for the life of the craftsman, as 
well as those who appreciate this type of art. Contrary to institutionalized 
ideas such as stigma, it is not an easy and inexperienced job.

This is something that we have known in my family for decades, and we 
do a job that not everyone does; from choosing quality wood, selecting 
the parts that will serve, the drying and treatment processes, everything 
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is important […] one develops skills and uses all the senses: smell, hea-
ring, sight, touch […] is one of the most complete works (Paul, artisan 
Lutier of Cuenca).

For him, music as an artistic expression, has educational and cul-
tural purposes that are beneficial for the construction of learning. This is 
related to the thesis of Morin (2004), who argued that education is not 
alien to life, because it is intrinsically linked to the practices that people 
perform daily and from which knowledge and valid devices for subsis-
tence are extracted. 

For all the above, the convergence of experiential knowledge that 
is derived from the daily practices of craftsmanship gives meaning to hu-
man work, which is constituted in transdisciplinary, peripheral or ances-
tral knowledge, which are conducive to the understanding of the complex 
problems that society and education go through.

The trade of being a teacher and craftsman

Regardless of the artisan or artistic alternative, the practice of the craft cons-
titutes a means to express emotions, reflect, denounce and resignify expe-
riences and knowledge (Sandoval and Pineda, 2022). It is also a mechanism 
for reconciling collective theories and practices. It responds to a knowledge 
that constitutes a tool for action, its practice being the source of reference 
and legitimacy (Alliud, 2017), both for teaching and for craftsmanship. 

Authors such as Bovisio (2002), Sennett (2008) and Tolstoy (2019) 
agree that there is a dialogical relationship between teaching and the craft 
profession, highlighting a practice that allows to improve professional skills 
and obtain results in the performance of any field or activity. The experi-
ence in any of the professions represents necessary competences in the sub-
jects who teach and from whom one learns. Also, according to Baú (2018), 
in the processes of construction and reconstruction of societies, collectives 
that are minorities or victims of conflicts find alternative artistic manifesta-
tions to forge a diverse identity and consistent with the values they project.

Ecuadorian artisans, especially those generationally aged between 
18 and 30 years, do not doubt that expertise in the craft should be put to 
value in the university careers of the future. For example, Monica thinks 
that despite not having continued with her university studies she aspires 
to become a teacher. She says she has learned significant lessons from the 
art of basketry and considers herself an empirical teacher who now can 
teach other people what she knows. This also happens when she teaches 
her children the trade:
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I didn’t study [at] the university, I graduated from school, but it’s never 
too late […] I would like to study Education Sciences. Because it’s so-
mething I like. It has to do with teaching, a little bit with what I do. My 
brother is studying social communication. Young people who want to 
learn basketry come to the house, there are some who love to learn this 
(Monica, artisan from Azuay).

Monica says she has supported young people whose thesis topics 
revolved around craftsmanship. For example, she collaborated with a uni-
versity student who came to the workshop and learned to weave. The stu-
dent had craft skills that allowed her to capture the elaboration processes 
from start to finish.

Camila, one of the youngest artisans, began her studies in plastic 
arts, for her what she learned in her father’s workshop is a necessary input 
in the approach of knowledge from an academic perspective. In addition, 
she argues that graduating from a bachelor’s degree will allow her to con-
solidate her knowledge in combination with real practice, managing to 
fulfill her desires to teach other people.

What I know, maybe they’ll teach me in the career. I don’t know, but 
I think that coming from this profession, from knowing what my dad 
knows is a gift that not everyone has, is an apprenticeship (Camila, ar-
tisan from Azuay).

Juan, a tinsmith, says that knowing how to do the trade transcends 
his workshop, allowing him to develop leadership skills in the area where 
he lives. Currently, he leads social and citizen participation movements in 
a rural area near Cuenca, where he is also a teacher of his craft and other 
learning that is built collectively.

Being in the workshop and meeting people from all over, and having 
conversations, learning, you are always learning. I know what they share 
with me (clients and visitors) and they know what my profession is. Life 
is a lifelong learning and I try to give my community some of that too. 
I work with children, with other colleagues, and with women, giving 
training or organizing activities (Juan, artisan from Azuay).

Sennett (2008) explains that, in the mind of the practitioner, the de-
tails of everyday work are connected to the final product. Work from that 
area is translated through the freedom to experiment, create, draw mental 
maps that require imagining the work before it is done. Hence, when the 
work is finished there is a degree of inner satisfaction in the artist, in the 
community and in the family. The experience cited is capable of strength-
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ening social networks, local and collective identity, as well as providing the 
necessary foundations in the intention of rethinking sociocultural contexts.

Craft and Creative Economies

Crafts and their makers allow us to think of craftsmanship as a social 
dimension (Sennett, 2008), which connects creativity, imagination and 
the work executed. Creativity is the constant, expressed from new ideas, 
once applied result in the creation of original works, cultural productions, 
and functional creations. However, it does not culminate, as in other sce-
narios, in scientific inventions and technological innovations (UNCTAD, 
2008) at the service of humanity.

The look of the craft leads to explore and understand how the 
modes of elaboration, techniques and knowledge that involve from its 
various expressions are part of a hidden curriculum that with its contents 
and knowledge have not managed to transcend the field of educational 
praxis. Likewise, they are not considered as social, cultural and economic 
resources that enrich the proposal of society. All this even though the 
craftsmen have proven to be able to generate productions and exchanges 
that fulfill a useful instrumental role in life at the cultural and economic 
level. However, there is still the idea of placing it in different conditions 
to other artistic manifestations considered of greater value and inclusion.

The current times bring craftsmanship closer to cultural and 
economic approaches that gradually place it in the spaces of creative 
economies (Boix and Lazzeretti, 2012), which refers to a systemic and 
interactive concept that intertwines culture, education, technologies and 
economy in a modern world in which predominate new languages such 
as multimodal and semiotic, sound, textual and archetypal. The concept 
of creative economies is useful in legitimizing invisible trajectories and 
positioning them within the cultural industry as an important theoreti-
cal-practical device in the creation of knowledge. 

For these purposes, craftsmanship represents not only a way to 
promote the sale and commercialization of pieces, but also emerging and 
peripheral knowledge that are priority in the desire to know the nature 
and scope of the “sustainable”, “circular” or “orange” economies to improve 
the quality of life of craftsmen.

It is worth mentioning that not all creative activities have the same 
behavior within these economies, some grow more, such as those associated 
with design, technology and video games. While craftsmanship, the per-
forming and visual arts show no evidence of growth (Boix and Lazzeretti, 
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2012), rather they tend to disappear because of the scarce resources allo-
cated by the industry, as well as the devaluation of the hand and body work.

Conclusions

The relationship between individual-collective and social-cultural expe-
riences characterized by dynamic working practices puts into perspec-
tive various ways of living and learning in society. The craft profession 
continues to foster human relations based on a democratic, participatory, 
fair and cooperative spirit, not only in the labor sphere —from where 
they project their profession— but from the dimensions that articulate 
the meaning, communication and meaning of life.

The research makes learning visible as a product and as a process 
of knowledge in formal and non-formal contexts, establishes transdisci-
plinary dialogs between knowledge from the craftsmen in relation to ed-
ucational experiences and practices, in order to rethink the theories and 
pedagogical models with which current societies are being formed. Given 
the above, it is challenging to think about the educational process outside 
the academy, and how the absolute truths and conceptual structures that 
circulate in formal education systems are put into play. 

The study showed the different dimensions that account for the 
exclusionary and unequal situation that the craftsmen live. In this case, 
it is a collective that contributes with its “know-how” to the development 
not only of their communities, but they are possessed of experiences and 
knowledge capable of influencing the process of transformation towards 
a society coherent with the challenges of postmodernity. Despite the 
above, artisans consider themselves to be neither part of the social sys-
tem, nor as educators, mediators, or facilitators, nor as first-class citizens.

The profession, at present, continues to be thought and observed 
from utilitarian ends, on the margins of scarcity, precariousness of work, 
social and economic. The social fabric places them in the group of trades 
inherited and learned in other cases, over time, which are classified as ille-
gitimate for not having crossed the “formal” “academic” education system. 
As a result, their practices continue to be seen as knowledge that is not 
an important part of the structure or of social spaces (galleries, museums, 
other spheres reserved for art). To this has contributed the reproduction 
of stereotypes present in relation to some and other professions, some 
with greater value while others at a disadvantage. 
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Craftsmanship, as an emerging activity, has the creative and ar-
tistic potential to cross the limitations of reductionist thinking. With its 
potential and accumulation of manpower and intellect, it can be shown 
in scenarios in which it is necessary to work the sensitivities, aesthetics, 
diverse forms and processes that resignify the language, the gaze and the 
apprehension of the world.

Therefore, the knowledge that comes from artistic-craft experiences 
is valid and necessary in equitable coexistence where everyone can contrib-
ute and benefit from the opportunities offered by the social imaginary. If the 
real desire is for the school to address the real problems of society, it is then 
appropriate to establish dialogs to make interculturality possible through 
the construction of bridges that promote true collaborative projects.

The combination of each skill and competence is visible in arti-
sanal empirical training. Therefore, although most artisans do not have a 
professional degree obtained in universities, they do have the skills devel-
oped in practice, which are conceived from thought, knowledge, imagi-
nation, creativity, individual or collective participation and have an end 
not only for them as makers, but for someone else (the recipients of their 
messages, processes and products).

Artisanal knowledge brings history, learning and didactic trajec-
tories by the implications in the way of seeing, thinking and doing the 
education. In a globalized era, craftsmanship is an aesthetic tool that can 
help to conceive the world and its meanings from a transdisciplinary di-
mension, from a social prism enriched by the experience of the human 
being, his art and his intellect.
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