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Abstract

Teaching institutions and practices must change
in order to open education to creativity, which is an
effective resource for initiating processes of social trans-
formation. In the present study, we set ourselves the goal
of describing how creativity is developed in research
in the field of Education for Social Justice around the
world,, paying special attention to the Latin American
context.To achieve this goal, we conducted a systematic
review of the international literature produced between
2015 and 2020. Following the model of Sanchez-Meca
(2010), we searched the databases of Web of Science
and Scopus, the SciELO citation index, and Dialnet's
web portal. We identified a potential corpus of 68
publications, which, when applying exclusion criteria,
were expressed in a final corpus of 6 publications. We
analyzed and characterized the documents in a theo-
retical and descriptive way, focusing specifically on the
concept of creativity they presented.We observed nine
empirical investigations, corresponding to experiences
or projects in formal (n=8) and non-formal education
(n=1), and seven theoretical reflections. We identified
two approaches to address creativity: one where it was
presented as a diffuse concept, which was not devel-
oped theoretically, and another where it appeared as a
concrete concept, theoretically developed, and justified.
Finally, Latin America shows three examples, which
points to a lack of research that associates creativity as
a factor for social and educative justice.

Keywords: Social justice, creativity, development
education, democracy, Latin America, social inequality.

Resumen

Las instituciones de ensefianza y prdcticas educati-
vas deben cambiar para abrir la educacién a la creatividad,
la cual es un recurso eficaz para iniciar procesos de trans-
formacién social. En el presente estudio, nos pusimos el
objetivo de describir cdmo se desarrolla la creatividad en
investigaciones del campo de la educacién para la justicia
social en el mundo, prestando especial atencién al contex-
to latinoamericano. Para lograr este objetivo, realizamos
una revisién sistemdtica de la literatura internacional
producida entre 2015 y 2020. Siguiendo el modelo de
Sénchez-Meca (2010), realizamos busquedas exhaustivas
en las bases de datos Web of Science, Scopus, el indice
de citas SCELO y en el portal Dialnet. Identificamos un
corpus potencial de 68 publicaciones que, tras aplicar
criterios de exclusién se expresaron en un corpus final
de |6 publicaciones. Analizamos y caracterizamos los
documentos de forma tedrica y descriptivamente, cen-
trandonos especificamente en el concepto de creativi-
dad que exponfan. Observamos nueve investigaciones
empiricas, que corresponden a experiencias o proyectos
en educacién formal (n=8) y no formal (n=1), y siete
reflexiones tedricas. Identificamos dos enfoques para
abordar la creatividad: uno donde se presentaba un con-
cepto difuso, que no se desarrollaba tedricamente, y otro
donde aparecia como un concepto concreto, desarrolla-
do v justificado tedricamente. Finalmente, Latinoamérica
muestra tres ejemplos, lo que sefiala una carencia de
investigaciones que asocien la creatividad como factor
para la justicia social y educativa.

Descriptores: Justicia social, creatividad, edu-
caciéon para el desarrollo, democracia, Latinoamérica,
desigualdad social.
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1 Introduction

Education as a social action is essential for the
development of societies (Latapi, 1993). Therefore,
educational institutions must change radically
toward creativity and freedom to fight inequities
and inequalities, since education requires teach-
ers to constantly challenge reality (Freire, 1988).
Education for social justice encourages students
to take an active role in their own education and
support teachers in the creation of democratic and
critical educational environments (Ayers et al., 2009),
therefore, it is one of the main elements of social
transformation.

Social justice education issues are diverse,
but the equitable distribution of resources and
social responsibility of individuals are especial-
ly important (Heather, 2006). When educating
from justice, students are encouraged to critically
examine oppression in the institutional and cul-
tural arena and to generate thoughtful responses
and new actions, maintaining hope, and above
all, creativity (Heather, 2006, p. 106).

Addressing the concept of creativity as
an important factor in education for social jus-
tice is complex, because of its polysemic nature
(Campos and Palaces, 2018). To understand this
relationship, it is necessary to move away from the
classical conception of creativity—associated with
talent and arts—to define it as an attitude that is
developed or inhibited by the context, and that, as
a human characteristic, can be taught and learned
in all educational contexts (Romero, 2010).

This research presents some of the find-
ings of a systematic literature review that ana-
lyzes the concept of creativity in the field of
social justice education. The research aims to
describe how the international scientific com-
munity has conceived the development of cre-
ativity in the framework of education for social
justice, and to define the specific contributions
of Latin American authors.

2 Theoretical framework

2.1 The role of education for a
fair society

Different theorists in the modern world have
mentioned the power of education for a fair soci-
ety (Carlisle et al., 2006; Kumashiro, 2013; Hytten,
2015; Sleeter, 2015; Sensoy and DiAngelo, 2017).
We speak of education oriented to the approach
of rights and that promotes educational institu-
tions that concentrate on the collective demands
of societies aware of the difficulties that (re)pro-
duce the systems of power (Dubet, 2014).

There is a variety of proposals to generate
social justice in education. Bell (1997) points out
that it is pivotal to: have full and equal participa-
tion of all groups in a society that is seeking to
meet its needs; guarantee a democratic, inclusive,
and participatory process; and ensure an equita-
ble distribution of resources that guarantees the
security of those who need them.

Other authors such as Ayers et al. (2009)
indicate that education for social justice is not
effective without three fundamental elements:
“equity, activism, and social literacy” (p. 16).
However, despite the theoretical development
of education in equality and equity, we are still
seeing a reality that is far from the propos-
als. Diesterweg (1956), points out that educa-
tional theory is separated from practice, and
therefore, is ineffective and inappropriate to
consider the true meanings of social equality.

In this context, what can educators and
institutions involved in education for social justice
do? Choules (2007), provides an idea: we must
strengthen people’s understanding of the world
around them, so that they can identify the root of
social problems, cultivate their imagination, and
collaborate with others to live fuller lives.
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2.2 Creativity and social justice

According to a traditional understanding, creativ-
ity belongs to a few talented, brilliant, or unique
people. This idea focuses on the concept as a
synonym for innovation or artistic development
(Caerols, 2013). However, according to Vygotsky
(2004), creativity is an essential condition in every
persons life, and everything that goes beyond rou-
tine is because of the creative process.

Kay (1991) defines creative thinking in
education as “a process in which the individual
encounters, defines or discovers an idea or prob-
lem not predetermined by the situation or task”
(p- 234). However, seeking solutions to problems
in the teaching-learning process is not a new
topic: the difficulty of these methodologies arises
when the emphasis is placed on immediate or
single-answer solutions that hinder lateral think-
ing (De Bono, 1991). Thus, problem solving has
a relationship with human creativity, and the
discovery of problems is also an inherent factor
in the search for alternatives to social justice.

20th century research findings indicate
that people learn more significantly when work-
ing on real-world problems (Okuda et al., 1991;
Zhang et al., 2011). Therefore, is it a good educa-
tional alternative to give creativeness the freedom
to challenge what is already established and thus
generate choices consistent with social equality?
To answer this question Vygotsky (2004) points
out that it is imperative to consider creativity in
educational processes.

Some leading theorists state that generating
creative educational practices for social justice is
impossible in education systems that are inflexible,
authoritarian, and self-centered (Berg et al., 2009).
The authors emphasize that the development of
critical and creative perspectives in the training of
students is essential. If empathy and the resolution
of common problems are added, we are facing a
unique alternative for a committed training, so a
creative education is fundamental.
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2.3 Inequity in Latin America and its
impact on Education

In Latin America, the people who make up the
poorest 20% live on 4% of each country’s total
income, and there are currently more than 160
million people who do not have the means to
cover their most basic rights (World Bank, 2020).
The situation is even worse (CEPAL, 2016) since
there has been a widespread stagnation in pover-
ty reduction since 2012.

The impacts of inequity have disrupted
the development of education systems (Duarte et
al., 2009). Despite the progress made toward the
completion of compulsory education, there are
still inequalities related to the socio-economic
level of households (CEPAL, 2016; 2018). The
completion of High School —the minimum level
to break the cycle of poverty— corresponds to
82% of young people from 20 to 25 years old
from the highest-income quintile, but those
in the lowest income quintile only reach 35%
(CEPAL, 2018).

According to studies of large populations
(Hangartner and Delgado, 2019; Bergsmo et al., 2012),
there is a strong negative perception of distrib-
utive justice in Latin America: 80% of people
perceive injustices. But the biggest concern is
that this phenomenon is associated with a high
degree of mistrust of political institutions and
the state. In 2011, six out of ten Latin Americans
trusted little or nothing in the state as guarantor
of justice and equality (CEPAL, 2012, p. 97).

Latin America is an example of how social
problems directly impact on education. Hence,
Tedesco (2017) points out that it is necessary
to “introduce a special type of learning experi-
ences that demonstrate effectiveness in moving
variables of justice in the educational system” (p.
210). These experiences must be developed with
commitment and creativity, considering that
education is a means for social change.

Education for social justice does not
require awareness of the inequities of social
structures and the generation of actions that tend
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to reduce discrimination against people regard-
ing their identity and nature (Dubet, 2014).
There are different methodological approaches
that take on this challenge (Murillo and Hidalgo,
2015; Blasco-Serrano et al, 2019). However,
after conducting an exhaustive search, no sys-
tematic reviews have been found that address
the use of methods or elements of creativity to
educate from a perspective of justice and social
transformation.

3 Methodology

The study has two objectives: the first is to col-
lect and analyze scientific evidence published
in international databases in the last five years,
which addresses creativity in the field of educa-
tion for social justice. The second objective is to
recognize and describe the contributions of pub-
lications made in Latin America, considering the
inequalities and inequities of this territory.

The following research questions were
asked to address these objectives:

o What type of studies are these and what
characteristics do they have?

o How do they approach the concept of crea-
tivity?

« How do they establish relationships
between the concepts of creativity and
social justice?

o What are their main findings and conclu-
sions?

o What are the contributions of studies
coming from Latin America?

3.1 Approach

We conducted a systematic peer review of the
literature, following Sanchez-Meca model (2010)
and some PRISMAs recommendations (Moher
et al., 2009).

3.2 Eligibility criteria

The basic selection criteria established to obtain
data required:
Publications should:

o Be the result of empirical research, lite-
rature reviews, reflections, or theoretical
analysis.

o Refer to the field of research in Education
for Social Justice.

o Contain the concepts “Education’,
“Creativity” and/or “Creative Education”.

+ Be published in indexed journals.

« Be published from 2015 to 2020.

o Be written in English, Spanish and/or
Portuguese.

3.3 Sources of information and search

The search was done from 2015 to 2020 in the
main Web of Science collection, Scopus bib-
liographic database and SciELO citation index
in the Social Science research domain. The key-
words “social justice”, “education”, “creativity’,
“creative education” and “education for social
justice” were used. Additionally, a review of
publications in Spanish was done on the dialnet
portal using the keywords “social justice”, “educa-
tion” and “creativity”.

3.4 Study selection

The overall keyword search generated a total
of 276 research across all databases. After the
review of duplicates, a corpus of 68 results was
established. Each document was reviewed inde-
pendently by title and abstract, and finally the full
text. At the end of the revisions, 16 documents
met the inclusion criteria and were analyzed:
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Figure 1
Flowchart of study selection (PRISMA)

Registers after having done the
search in the database (n=276)

Web of Science (n=87)
Scopus (n=33)

SciELO (n=5)
Dialnet (n=20)
Registers after having eliminated
the duplicates
(n=68)

A

Registers revised by titles Excludei registers
and abstract 7 (n=47)
(n=68)

\ 4

Complete articles evaluated for

o s R Excluded complete
their eligilibit
(n=g1) 4 TS articles after their

reading (n=5)
\ 4

Papers included in the meta
analysis and the qualitative analy-
sis (n=16)

Once the information was obtained, it
was systematized using Atlas Ti. software. V8.
During this process, an independent coding
was developed for each researcher, following the
indications of Sanchez-Meca “Coding Manual”
(2010). From the reports generated by each

3.5 Analysis procedure

The data extraction method for the analysis con-
sisted of a detailed revision of the texts based on
the research questions.
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researcher, a synthesis of the information was 4, Results

made and divided into two main dimensions: 1)

Publications with a concept of creativity defined 4.1 Selection of studies

theoretically and 2) Publications with a concept

of creativity not defined theoretically. The studies selected for the review (16) are sum-
marized in Table 1:

Table 1

Articles included in the systematic review

Type of

N Authors Year Title Country
research
Pursuing Social Justice through Place-Based
1 LaDuca, B., Carroll, C., Aus- 2020 Community Engagement: Cultivating Applied | Empirical EEUU
denmoore, A., Keen, J. Creativity, Transdisciplinarity, and Reciprocity = qualitative
in Catholic Higher Education
Silva, A. N. D., Senna, M. A. O uso de metodologia ativa no campo das Empirical
2 A. D., Teixeira, M. C. B., Luci- | 2020 | ciéncias sociais em satde: Relato de experién- uaFI)itative Brazil
etto, D. A., & Andrade, I. M. D. cia de produgéao audiovisual por estudantes a
Preservice teachers’ perceptions and pre-
3 Nganga, L. 2019 pargdr?ess' to tegch for global'mmde.d.ness gnd Emgncgl EEUU
social justice using collaboration, critical think- | qualitative
ing, creativity and communication (4cs)
iCon mucho arte! Intervencion psicopedagdgi- Empirical
4 Garcia, O.M., & Ciges, A.S. 2019 | ca para la justiciar social desde la transfor- p ) Spain
L ; . qualitative
macioén socioeducativa.
‘Do you really want me to tell ya!’ critical learn-
5 | O’'Shea, J., & McGinnis, E. 2019 N9 in engaging young people in contact with | Empirical
the justice system as peer educators with so- | qualitative
cial work students
6 Paone, T.R., Malott, K.M., 2018 Use of Photovoice in Processing Race-Based | Empirical EEUU
Pulliam, N., & Gao, J. Topics in a Multicultural Counseling Course qualitative

A critical examination of the knowledge con- Theoretical
7 Hatton, K. 2017 | tribution service user and carer involvement . England

. ; . review
brings to social work education

Arts-Informed Teaching Practice: Examples = Empirical

8 Wehbi, S. 2015 from a Graduate Anti-Oppression Classroom qualitative EEUU
D'Ambrosio, B. S., & Lopes, Insubordinagdo Criativa: um convite a rein- | Theoretical )
9 2015 ~ - : Brasil
C.E. vencdo do educador matematico review
10 | Sava, M., & Marin, V. 2017 Mak.mg a Difference ‘|n Education through Built Emp.lrlc.al Rumania
Environment Education qualitative
11 Tilley, E. 2016 Creative actI|V|sm in .the unl\(er3|ty: A cgse Emp_lrlcgl New
study of curricular design and implementation = qualitative | Zeland
12 Brown, S. 2015 Creativity, Social Justice and Human Rights | Theoretical EEUU

within Adult Education review

Y 43
Alteridad. 17(2), 260273 D65 q ]
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N Authors Year Title LTE ] Country
research
13 Morales, J. 2018 Aportes de Rgulo Freire a la Investigacion y a Thgorencal Colombia
la Lectura Critica review
14 Mesa M. 2019 La Educacion para la Clqdadanla Global: Una Thgoretlcal Spain
apuesta por la Democracia review
15 Bruce-Davis, M. N., Gilson, C. 2017 Fostering authentic problem seeking: A step | Theoretical EEUU
M., & Matthews, M. S. toward social justice engagement review
16 Abert, S. P 2019 Educacion para Ig Paz, Creatividad Atenta y Theprehcal Spain
Desarrollo Sostenible review

4.2 Characteristics of studies

Studies were characterized by presenting a mix
of theoretical experiences and perspectives. Nine
of the publications describe strategies or meth-
odologies applied in the classroom (empirical
research) and seven conduct theoretical reflec-
tions (theoretical research).

4.2.1 Types of research and context

Empirical research corresponds to educational
methodological experiences (n=5) and analysis
of institutional projects (n=4) that are devel-
oped from a qualitative approach and use dif-
ferent research methods: Garcia and Ciges
(2019) and LaDuca et al. (2020) present action
research; Wehbi (2015); Tilley (2016); Paone et al.
(2018); Garcia and Ciges (2019) and O’Shea and
McGinnis (2019) present the case study; and
Nganga (2019) present the phenomenological
study.

Regarding the geographical location of
empirical studies, specific educational situations in
formal education (Silva et al., 2020; LaDuca et al.,
2020; Nganga, 2019; O’Shea and McGinnis, 2019;
Garcia and Ciges, 2019; Paone et al., 2018; Tilley,
2016; Wehbi, 2015) and non-formal education
are analyzed (Sava and Marin, 2017).

A clear tendency to analyze urban envi-
ronments is identified (94% of studies).

4.2.2 Participants and context

In relation to the characteristics of the par-
ticipants, only the study by Sava and Marin
(2017) conduct activities with children outside
the school, the rest of the proposals are in uni-
versity classrooms with students of different
careers (social work, pedagogy, teaching, den-
tistry, theology).

Some of the studies (n=7) do not develop
an in-depth description of the participants and
only define their profile:

o In the study conducted by Silva et al. (2020),
40 people participate in a methodological
problem-solving experience during an aca-
demic year.

» The experiences presented by Tilley (2016)
include different strategies of creative acti-
vism with groups from 20 to 40 people, all
identified by diverse profiles (gender, age,
ethnicity, origin, etc.).

e O’Shea and McGinnis (2019) narrate the
experience of ten students (women) of
social work with 13 young offenders (one
woman and 12 men). In this work young
students and their co-workers reflect on

the value of people through creative multi-
media productions.

e 47 education students (46 women and one
man) participate in Nganga study (2019).
The objective of the researcher was to
know the impact of the group’s 4C (colla-
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boration, critical thinking, creativity, and
communication) training on their percep-
tions of social justice.

o Garcfa and Ciges (2019) describe the expe-
riences of 60 students and four teachers of a
master’s degree in Psychopedagogy in diffe-
rent projects of inclusive artistic education.

o Wehbi (2015) shows some examples of inte-
grating arts-based teaching in their social
work classes. The 30 participants (not defi-
ned by sex or gender) have diverse profiles
and experiences of marginalization.

o Paone et al. (2018) presents the experien-
ces of a group of 20 Master’s students in
the educational area with the Photovoice
learning strategy. In this example, 90% of
young women identified their gender as
female and 10% as male.

Theoretical research conducted thematic
reviews focused on:

o Describe the importance of a theory of
creativity, inclusion, and power in the trai-
ning of social workers (Hatton, 2017).

 Analyze the contributions of creative insu-
bordination to the attitudes and actions of
mathematical professors (D’Ambrosio and
Lopes, 2015).

o Describe the power of creative and artis-
tic education in adults to generate per-
sonal changes that create social justice
(Brown, 2015).

o Consult the assessment developed by Paulo
Freire on critical reading and research as
necessary activities in any educational pro-
cess (Morales, 2015).

o Propose approaches to know the reality,
based on the use of tools that combine ratio-
nal, visual, emotional, and numerical aspects
and that stimulate creativity for a global edu-
cation for citizenship (Mesa, 2019).

o Examine the nuances around creative
problem solving and how professors can
generate and strengthen the skills of stu-

dents to engage in social justice (Bruce-
Davis et al., 2017).

o Describe how and explain why education
for peace is an essential tool for achieving
the Sustainable Development Goals set out
in Agenda 2030 (Paris, 2019).

4.3 Concept of Creativity in
publications

We identify two broad approaches that encom-
pass creativity as the foundation for active educa-
tion with the objectives of social justice.

4.3.1 Articles presenting a concept of creati-
vity that is not defined in education for
social justice

In two of the articles of this review (Silva et al., 2020
and Paone et al., 2018) the concept of creativity is
mentioned in the keywords, in the title and/or the
abstract, but with terminological or theoretical
absences in the rest. In this type of document, cre-
ativity is presented as an adjective—among many
others—of an educational strategy.

In four of the documents (Morales, 2015;
Sava and Marin, 2017; Garcia and Ciges, 2019;
Mesa, 2019; LaDuca et al.,, 2020) creativity is
a product or by-product of a larger method-
ology, perspective, or theory, and it is defined
theoretically and conceptually. Morales (2015)
describes how the teaching reflection processes
of Freire’s critical pedagogy are promoters of cre-
ative and innovative actions. Mesa (2019) points
out how citizenship education promotes creative
actions necessary for the achievement of certain
future objectives. Sava and Marin (2017) argue
how collaborative architecture contributes to the
development of competencies, such as critical
thinking, teamwork, and the use of creativity.
Garcia and Ciges (2019) describe how the link
between psychopedagogy and art is unclear and
forces people to look equally and creatively at
sociocultural relationships. And finally, LaDuca
et al. (2020) present the advances of a commod-
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ification creativity project (Garcés, 2015) that
seeks to promote Catholic values among students
at a private American university.

4.3.2 Articles presenting a concept of creativi-
ty defined in education for social justice

There are two types of proposals that express the
value of creativity for social transformation in sys-
tematic review. Some present theories of creativ-
ity and relate them to educational theory, others
mention methodologies or actions that promote
creativity and define it conceptually by placing it in
a paradigm consistent with social transformation.

The first group of texts consists of four
proposals:

D’Ambrosio and Lopes (2015) conduct
a theoretical review that shows how creative
insubordination (Morris et al., 1981) applied in
the subject of mathematics helps to eliminate the
negative burdens that have historically affected
it. They also encourage teachers to generate
practices other than those required with respon-
sibility and creativity.

Tilley (2016) narrates methodological
experiences based on creative activism. The
author describes how the students in her class
combined theater, multimedia resources, and
creative writing to address the culture of raping
at the university. Through a critical Freirean
pedagogy, the author generates a concept of
creativity directed to the expression of unfair
realities and creates a formal denomination to
her experiences: “socially engaged critical arts”.

Bruce-Davis et al. (2017) examine concepts
around creative problem solving (Kay, 1991) and
how professors can create opportunities to develop
and strengthen the skills students need to engage
with. In this document, the authors explain how
students are motivated to engage with the com-
munity and promote positive change, through
the combination of social justice issues with the
creative problem approach.

Paris (2019) generates a profound theoret-
ical discussion on how education for peace looks

268 © 2022, Universidad Politécnica Salesiana, Ecuador.

Katherine Gajardo-Espinoza, Guillermo Campos-Cancino

for attentive creativity committed to human
affairs in the search for solutions to personal and
social problems, considered essential to achieve
the objectives of sustainable development.

The second group consists of the following
publications:

Wehbi (2015) develops a series of exam-
ples of integrating practical arts-based teaching
into social work classes. Students, through activ-
ities based on drawing and action, generated
criticism and reflections on the knowledge, edu-
cation, and practice of social work. The author
bases her theory on the creative principles of
social change (Helguera, 2011) and Kester’s the-
ory of creative vision and committed art (2004).

Brown (2015) conducts a theoretical anal-
ysis of how arts-based learning promotes creative
learning attitudes in adults, while promoting
social justice and human rights. For the author,
creativity based on arts plays a liberating role:
adults, castrated by a society, show personal
expression, intuition, and integrated forms of
knowledge (Lawrence, 2018).

Hatton (2017) provides a theoretical jus-
tification for demonstrating the importance of
the participation of outsiders in the educational
processes of future social workers. She begins
by examining participation models, in which
students are involved with people’s needs. This
participation, along with key methods of Freire’s
critical pedagogy, motivates students to activate
creative processes to generate new alternatives.
The author outlines a theory of creativity based
on Vygotsky proposal (2004) where the partici-
pation of civil society in the formation of social
workers is part of democratic struggles.

O’Shea and McGinni (2019) describe a
small-scale project on the use of creative media
by social work students to listen claims of vul-
nerable populations. The project seeks to enable
young people to identify dominant paradigmatic
approaches to assess the needs of people in pris-
on and thereby generate critical creative dialogue
(Fisher, 2013).
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Nganga (2019) in her theoretical
study justifies the importance of using 4C
(Collaboration, Critical Thinking, Creativity
and Communication) in the programs to teach
knowledge and skills essential to global mental-
ity and social justice. The author points to the
need for an education that examines, disrupts,
and replaces unfair and oppressive social struc-
tures (Sleeter and Grant, 2009) where creativity
is essential. This author defines and characterizes
creativity as a skill that facilitates the process
of managing the complexities of globalization
(Beghetto, 2006).

4.4 Research in Latin America

There are few published academic publications
on creativity, education, and social justice in
Latin America (18% of the corpus). Considering
the last objective of the systematic review, a
reflective and descriptive summary of these con-
tributions is presented:

The concept of creative insubordination,
main topic of the paper conducted by Brazilian
researchers D’Ambrosio and Lopes (2015), was
tirst presented by Morris et al. in 1981 (USA)
in a document that showed the disobedience to
bureaucratic activities of some school principals
in Chicago. The study of the Latin American
authors raises this theory and opens it up to the
general educational system (especially the uni-
versity), explaining how, by ethical choice, pro-
fessors choose not to follow the norms, because
they perceive that many of them do not guar-
antee the improvement and well-being of the
educational community.

Creative insubordination is intended to
guarantee that guidelines — for example, a rigid
program — does not negatively influence educa-
tional actors and thereby limit access to quality
education. Creative insubordination has not only
been studied in school organization but has also
been developed in methodologies (Haynes and
Licata, 1995), when teachers identify injustices,
they create activities that involve students in

their own conceptions of injustice. Here the
creative process for problem solving arises in
teachers, who observe that common practices
do not respond to the effective right to quality
education for all.

Jesuis Morales, Colombian researcher and
teacher, in his text Paulo Freire’s Contributions to
Research and Critical Reading (2015), dedicates
a theoretical analysis to the proposals developed
by Paulo Freire on critical reading and research
as essential activities in any educational process.

While this text focuses more on those
pedagogical actions that protect concepts of
social justice, we observe an intrinsic integration
on the importance of creativity in Paulo Freire’s
discourse on critical education.

Freire, analyzed by Morales, is the one
who says that approaching knowledge does not
respond to an automatic, reckless, solitary, or
naive process. Freire appeals for the collective,
because it is the interaction of people that leads
to the discovery of new ways of building the
world and reality. The Freireana theory (1991)
promotes the use of thought in its critical, reflec-
tive, and analytical way, as fundamental instru-
ments to autonomously transform knowledge, as
well as to seek reasons and explanations for what
happens in the context.

Silva et al. (2020), narrate a pedagogical
experience that shows the use of Freire’s prob-
lematization methodology. The students who
participated in the research created documen-
tary projects that were organized in two phases
(audiovisual production and post-production)
and aimed at presenting social problems in the
dental area. The document focuses on arco’s
Maguerez strategy (Berbel, 2012) with the direct
mediation of teachers. The final step in this
project is to generate a reflection of reality. The
teachers saw how the social, political, and ethical
potential of their students changed to a creative
process of structuring their own knowledge
during the weeks of the activity.
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5 Discussion and conclusions

Education that uses creative thinking with the
aim of discovering alternatives for a fairer world is
practiced from different approaches. In the articles
that present experiences, professors who encour-
age students’ creativity are distant from “tradition-
al teaching” and defend non-mass methodologies
that involve a renewal of the teaching-learning
process (Silva et al., 2020; Nganga, 2019; O’Shea
and McGinnis, 2019; Paone et al., 2018; Wehbi,
2015; Sava and Marin, 2017).

Like the previous topic, art, as the back-
bone of creative thinking (Pinard and Allio,
2005), was one of the alternatives most exposed
by the authors: Brown (2015); Wehbi (2015);
Tilley (2016); Garcia and Ciges (2019) and Paris
(2019), and it takes the process of human cre-
ation with aesthetic purpose as a channel of
social transformation. In this context, Moreno
(2016) states that art-based projects promote
change, connecting the needs of the community
with its resources and capacity for sustainability
by respecting the environment. This proposal
allows to see the social problems arising from
social injustice and to reason critically about
possible collaborative and creative solutions.

At this point, it is good to emphasize that
fostering creativity does not necessarily have
to involve art, since creativity has a transversal
component to the activity, discipline or prob-
lem that is addressed. However, art can be an
important vehicle for initiating and maintaining
a creative attitude over time (Saura-Pérez, 2015).

Other factors analyzed—expressed in the
proposals of Brown (2015); Wehbi (2015); Bruce-
Davis et al. (2017); Paone et al. (2018); Garcia
and Ciges (2019); O’Shea and McGinnis (2019)
and Paris (2019)— is the need of the teach-
ing-learning process to provide students the
space to generate ideas, the time to test them and
to the moment to reflect and be aware of their
environment.

Additionally, Karpova et al. (2011), state
that curiosity, personal desires, and motivation
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to seek answers to a problem involving the learn-
ers, are important for deep learning, otherwise
people can think creatively but do not act to
achieve the goal: in this case, become activists.

As suggested by some authors ‘(Paris,
2019; Mesa, 2019), self-confidence is an import-
ant feature, influencing risk-taking and creativity
behavior. The presence of a possible failure is a
threat that is always present, and to increase the
confidence of students Goémez (2007) advises
that a welcoming and open classroom environ-
ment is needed.

This systematized review seeks —by iden-
tifying and characterizing the recently published
literature on creativity and social justice— to
contribute to the reflection on the importance
of generating creative processes in education
that aim at social transformation in the world.
This need is necessary in Latin America, where
inequality has become a problem that impacts
the lives of millions of people on a daily basis.

However, this study has limitations, since
it does not include proposals that are not pub-
lished, published in non-academic media, or
published in databases other than those selected.
On the other hand, it does not present the arti-
cles in detail, since it develops a synthesis of their
main characteristics in order to respond to the
basic methodological criteria of a systematiza-
tion of the information.

Therefore, researchers, professors, employ-
ees, and educational community, especially from
Latin America, are invited to reflect on the find-
ings, observe their own reality and contribute with
examples, projects and/or experiences that can
develop theories on the uses of creative thinking
in education for social transformation. Currently,
many people are making great changes from
localized approaches, so making them visible is a
necessity for socio-educational research.

References

Ayers, W.,, Quinn, T. and Stovall, D. (2009). Handbook
of social justice in education. Routledge.




Creative education and social justice: a systematic review focused on the Latin American context

Banco Mundial (2020). Datos de libre acceso del
Banco Mundial. Banco Mundial.
https://datos.bancomundial.org/

Beghetto, R. A. (2006). Creative self-efficacy:
Correlates in middle and secondary stu-
dents. Creativity Research Journal, 18(4), 447-
457.
https://doi.org/10.1207/s15326934crj1804_4

Bell, L. A. (1997). Theoretical foundations for social
justice education. Teaching for diversity and
social justice, 2, 1-14. https://bit.ly/3d AsN88

Berbel, N. A. (2012). A metodologia da problema-
tizacdo em trés versdes no contexto da didati-
ca e da formagdo de professores. Revista
Didlogo Educacional, 12(35), 101-118. https://
doi.org/10.7213/dialogo.educ.5904

Berg, M., Coman, E. and Schensul, J. J. (2009). Youth
action research for prevention: A multi-level
intervention designed to increase efficacy
and empowerment among urban youth.
American journal of community psychology,
43(3), 345-359.
https://doi.org/10.1007/s10464-009-9231-2

Bergsmo, M., Rodriguez-Garavito, C., Kalmanovitz, P.
and Saffon, M. P. (2012). Justicia distributiva
en sociedades en transicion. Torkel Opsahl
Academic EPublisher.

Blasco-Serrano, A. C., Gracia, B. D. and Rosello, T.
C. (2019). Actitudes en centros educativos
respecto a la educacién para la ciudada-
nia global. REICE: Revista Iberoamericana
sobre Calidad, Eficacia y Cambio en
Educacién, 17(3), 79-98.
https://doi.org/10.15366/reice2019.17.3.005

Brown, S. (2015). Creativity, social justice and human
rights within adult education. International
Journal of Adult Vocational Education and
Technology (IJAVET), 6(2), 1-12.
https://doi.org/10.4018/ijavet.2015040101

Bruce-Davis, M. N., Gilson, C. M. and Matthews,
M. S. (2017). Fostering authentic problem
seeking: A step toward social justice engage-
ment. Roeper Review, 39(4), 250-261.
https://doi.org/10.1080/02783193.2017.1363099

Caerols, R. (2013). La creatividad, el mito del genio
y la educacion del talento a través de la
obra de Woody Allen. Revista Electrénica de
Investigacién, Docencia y Creatividad, (2),
27-45.

Campos, G. and Palacios, A. (2018). La creatividad
y sus componentes. Creatividad y sociedad:
revista de la Asociacion para la Creatividad,
(27), 167-183. https://bit.ly/3eIEnQ6

Carlisle, L. R., Jackson, B. W. and George, A. (2006).
Principles of social justice education: The
social justice education in school’s project.
Equity & Excellence in Education, 39(1),55-61.
https://doi.org/10.1080/10665680500478809

CEPAL (ed.) (2012). Panorama social de América
Latina. Editorial NU.

CEPAL (ed.) (2016). Desarrollo social inclusivo: una
nueva generacién de politicas para superar la
pobreza y reducir la desigualdad en América
Latina y el Caribe. Editorial NU.

CEPAL (ed.) (2018). Panorama social de América
Latina 2018. Informe anual. Editorial NU.

Choules, K. (2007). The shifting sands of social justice
discourse: From situating the problem with
“them,” to situating it with “us”. The Review
of Education, Pedagogy, and Cultural Studies,
29(5), 461-481.
https://doi.org/10.1080/10714410701566348

D’Ambrosio, B. S. and Lopes, C. E. (2015).
Insubordinac¢do Criativa: um convite a rein-
ven¢io do educador matematico. Bolema-
Boletim de Educacdo Matemdtica, 29(51),
01-17.
https://doi.org/10.1590/1980-4415v29n51a01

De Bono, E. (1991). El pensamiento lateral: manual de
creatividad. Paid6s Empresa.

Diesterweg, A. (1956). Selected pedagogical works.
Uchpedgiz.

Duarte, J., Bos, M. S. and Moreno, M. (2009).
Inequidad en los aprendizajes escolares en
Latinoamérica. BID. https://bit.ly/3i39YxY

Dubet, E (2014), Repensar la justicia social: contra el
mito de la igualdad de oportunidades. Siglo
XXI.

Fisher, R. (2013). Creative dialogue: Talk for thinking
in the classroom. Routledge.

Freire, P. (1988) La educacién para una transfor-
macion radical de la sociedad. En M. P. Soler
(ed.), Una educacién para el desarrollo: la
animacion sociocultural (pp.13-24). Banco
Exterior.

Garcés, M. (2015). Filosofia inacabada. Galaxia
Gutenberg.

Alteridad. 17(2), 260-273



Garcia, O. M. and Ciges, A. S. (2019). {Con mucho
arte! Intervenciéon psicopedagogica para
la justicia social desde la transformacion
socioeducativa. Revista internacional de edu-
cacion para la justicia social (RIEJS), 8(2),
33-47.
https://doi.org/10.15366/riejs2019.8.2.002

Gomez, J. G. (2007). What do we know about creativ-
ity? Journal of Effective Teaching, 7(1), 31-43.

Hatton, K. (2017). A critical examination of the knowl-
edge contribution service user and carer
involvement brings to social work educa-
tion. Social Work Education, 36(2), 154-171.
https://doi.org/10.1080/02615479.2016.1254769

Hangartner, A. C. and Delgado, R. G. M. (2019).
Estado del bienestar y justicia distributiva en
América Latina. Un analisis critico. Revista
ABRA, 39(58), 9-29.
https://doi.org/10.15359/abra.39-58.1

Haynes, E. A. and Licata, J. W. (1995). Creative insub-
ordination of school principals and the legiti-
macy of the justifiable. Journal of Educational
Administration, 33(4), 21-35. https://doi.
org/10.1108/09578239510147342

Heather, H. W. (2005). Five essential components for
social justice education. Equity & Excellence
in Education, 38, 103-109.
https://doi.org/10.1080/10665680590935034

Helguera, P. (2011). Education for socially engaged art:
A materials and techniques handbook. Jorge
Pinto Books.

Hytten, K. (2015). Ethics in teaching for democracy
and social justice. Democracy and Education,
23(2), 1-10. https://bit.ly/3i8b230

Karpova, E., Marcketti, S. B. and Barker, J. (2011). The
efficacy of teaching creativity: Assessment
of student creative thinking before and after
exercises. Clothing and Textiles Research
Journal, 29(1), 52-66.
https://doi.org/10.1177/0887302X11400065

Kay, S. (1991). The figural problem solving and
problem finding of professional and semi-
professional artists and non-artists. Creativity
Research Journal, 4(3), 233-252.
https://doi.org/10.1080/10400419109534396

Kester, G. (2004). Conversation pieces: Community +
communication in modern art. University of
California Press.

272 © 2022, Universidad Politécnica Salesiana, Ecuador.

Katherine Gajardo-Espinoza, Guillermo Campos-Cancino

Kumashiro, K. K. (2013). Against common sense:
Teaching and learning toward social justice.
Routledge.

LaDuca, B., Carroll, C., Ausdenmoore, A. and Keen,
J. (2020). Pursuing social justice through
place-based community engagement: culti-
vating applied creativity, transdisciplinarity,
and reciprocity in catholic higher education.
Christian Higher Education, 19(1-2), 60-77
https://doi.org/10.1080/15363759.2019.1689204

Latapi, P. (1993). Reflexiones sobre la justicia en
la educacién. Revista latinoamericana de
Estudios educativos, 23(2), 9-41.
https://bit.ly/2BMLOW4

Lawrence, W. G. (2018). The creativity of social drea-
ming. Routledge.

Mesa, M. (2019). La educacién para la ciudada-
nia global: una apuesta por la democra-
cia. Revista Internacional de Educacion para
la Justicia Social, 8(1), 15-26.
https://doi.org/10.15366/riejs2019.8.1.001

Moher, D,, Liberati, A., Tetzlaff, J., Altman, D. G. and
Prisma Group. (2009). Preferred reporting
items for systematic reviews and meta-anal-
yses: the PRISMA statement. PloS med, 6(7),
€1000097.
https://doi.org/10.1371/journal.pmed.1000097

Morales, J. (2018). Aportes de Paulo Freire a la
investigacion ya la lectura critica. Revista
Internacional de Educacién para la Justicia
Social (RIEJS), 7(2), 175-192.
https://doi.org/10.15366/riejs2018.7.2.010

Moreno Pabén, C. (2016). MeTaEducArte; edu-
cando desde el arte para la justicia
social. Opcién, 32(10), 326-345.
https://bit.ly/2NNoPPf

Morris, V. C., Crowson, R. L., Hurwitz, E. and
Porter-Gehrie, C. (1981). The urban princi-
pal. Discretionary decision-making in a large
educational organization. ERIC.
https://eric.ed.gov/?id=ED207178

Murillo Torrecilla, E J. and Hidalgo Farran, N.
(2015). Enfoques fundamentantes de la
evaluacion de estudiantes para la justicia
social. Revista Iberoamericana de Evaluacion
Educativa, 8(1),43-61. https://bit.ly/2Aan2R1

Nganga, L. (2019). Preservice teachers perceptions
of teaching for global mindedness and social
justice: Using the 4Cs in teacher educa-




Creative education and social justice: a systematic review focused on the Latin American context

tion. Journal of Social Studies Education
Research, 10(4), 26-57. http://bit.ly/3ei]2dX
Okuda, S. M., Runco, M. A. and Berger, D. E. (1991).
Creativity and the finding and solving of real-
world problems. Journal of Psychoeducational
assessment, 9(1), 45-53.
https://doi.org/10.1177/073428299100900104
O’Shea, J. and McGinnis, E. (2019). ‘Do you really
want me to tell yalcritical learning in engag-
ing young people in contact with the justice
system as peer educators with social work
students. Social Work Education, 1-15.
https://doi.org/10.1080/02615479.2019.1663813
Paone, T. R., Malott, K. M., Pulliam, N. and Gao, J.
(2018). Use of photovoice in processing race-
based topics in a multicultural counseling
course. Journal of Creativity in Mental Health,
13(1), 92-105.
https://doi.org/10.1080/15401383.2017.1294517
Paris, A. (2019). Educacién para la paz, creativi-
dad atenta y desarrollo sostenible. Revista
Internacional de Educacién para la Justicia
Social, 8(1), 27-41.
https://doi.org/10.15366/riejs2019.8.1.002
Pinard, M. C. and Allio, R. J. (2005). Improving the
creativity of MBA students. Strategy and
Leadership, 33(1), 49-51.
https://doi.org/10.1108/10878570510572653
Romero, J. (2010). Creatividad distribuida y otros
apoyos para la educacién creadora. Pulso:
Revista de Educacién, (33), 87-107.
Sanchez-Meca, J. S. (2010). Cémo realizar una
revision sistematica y un metaanalisis. Aula
Abierta, 38(2), 53-64.
http://hdLhandle.net/11162/5126
Saura-Pérez, A. (2015). Arte, educacién y justicia
social. Opcion: Revista de Ciencias Humanas
y Sociales, (6), 765-789.
https://bit.ly/30IH8B0O
Sava, M. and Marin, V. (2017). Making a difference
in education through built environment edu-
cation. Revista Internacional de Educacion
para la Justicia Social (RIEJS), 6(1), 301-310.
https://doi.org/10.15366/riejs2017.6.1.017

Sensoy, O. and DiAngelo, R. (2017). Is everyone
really equal? An introduction to key concepts
in social justice education. Teachers College
Press.

Silva, A. N. D., Senna, M. A. A. D., Teixeira, M.
C. B., Lucietto, D. A. and Andrade, I. M.
D. (2020). O uso de metodologia ativa no
campo das Ciéncias Sociais em Saude: relato
de experiéncia de produ¢io audiovisual por
estudantes. Interface-Comunicagdo, Satide,
Educagdo, 24, €190231.
https://doi.org/10.1590/Interface. 190231

Sleeter, C. E. (2015). Deepening social justice teaching.
Journal of Language and Literacy Education,
42(6), 512-535. https://bitly/2ZdsVW5

Sleeter, C. E. and Grant, C. A. (2009). Making choices
for multicultural education: Five approaches to
race, class and gender. John Wiley & Sons Inc.

Tedesco, J. C. (2017). Educacién y desigualdad en
América Latina y el Caribe. Aportes para
la agenda post 2015. Perfiles educativos,
39(158), 206-224.
https://doi.org/10.22201 /iisue.24486167¢.2017.158.58790

Tilley, E. (2016). Creative activism in the university: A
case study of curricular design and implemen-
tation. Applied Theatre Research, 4(3), 237-
253. https://doi.org/10.1386/atr.4.3.237_1

Vygotsky, L. (2004). Imagination and creativity in
childhood. Journal of Russian and East
European Psychology, 42, 7-97.
https://doi.org/10.1080/10610405.2004.11059210

Wehbi, S. (2015). Arts-informed teaching practice:
Examples from a graduate anti-oppression
classroom. Social Work Education, 34(1), 46-59.
https://doi.org/10.1080/02615479.2014.937417

Zhang, M., Parker, J., Eberhardt, J. and Passalacqua, S.
(2011). “What's so terrible about swallowing
an apple seed?” Problem-based learning in
kindergarten. Journal of Science Education
and Technology, 20(5), 468-481.
https://doi.org/10.1007/s10956-011-9309-0

Alteridad. 17(2), 260-273



